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CAATULO 1

Attribution theorists have hearts and minds,
and perhaps souls as well

Weiner, B.

University of California, Los Angeles

In my initial work with attribution theory | was very much guided
by Fritz Heider (1958) and Harold Kelley (1967) and their metaphor that
the person is a scientist, trying to gather information in a reasonably
rational way and reaching decisions regarding the causes of behavior. In
the past two decades, however, | turned from intrapersonal to interper-
sonal behavior, and from the metaphor of the person is a scientist to the
person is a judge (see Weiner, 1995, 2006). In this paper, | focus on
recent work regarding interpersonal behavior, first discussing metaphors
driving my attributional approach and then recent meta-analyses of help-
giving and aggression that test an attribution-emotion-action conception
of motivated behavior that has been developed.

Following this, | shift from theoryesting to a related interest in
moral emotions and particularly to some neglected emotions in achieve-
ment contexts including admiration and envy. After introducing that
topic, | present research regarding personality inferences of arrogance
and modesty because these inferred characteristics are related to moral
emotions.

The Interpersonal Theory

Guiding metaphors

My theoretical approach to interpersonal behavior is guided by two
metaphors. In a metaphor, we take what is known about an object and use
it to explain the unknown. For example, if | call a person a shark, then
that calls attention to the characteristics of a shark, such as cunningness,
aggressiveness, and so on, that might shed light on this individual. Or we
might call the person a rock, which makes salient her resilience under
stress and ability to face failure. Using these metaphors, we see the
person through a new lens and are alert to find associated attributes. Note
there can be multiple metaphors operating at a single time; that is,
metaphors can stand side by side in the explanation of behavior.
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In the field of human motivation, we need metaphors to help
understand the unknown. One metaphor that has proven useful, albeit is
now outdated, construes the person as a machine, as did the behaviorists
(and perhaps still do). This resulted in a spate of research regarding input-
output relations, without the interventions of cognitions and emotions. A
contrasting current metaphor regards the person a computer, with all the
implications of that description (see Weiner, 1991).

One metaphor | use that guides my view of interpersonal behavior
is we are judges, determining if others are good or evil, right or wrong,
moral or immoral. A related metaphor | find heuristic is life is a
courtroom where dramas related to moral issues are played out. Consider,
for example, the following scenario. You arrange to meet a friend to go to
the movies together. Imagine you will meet in front of the theater at 8:00.
You arrive on time but your friend is not there. And he or she is not there
at 8:15 or 8:30. By this time you are likely to be experience a variety of
emotions. Perhaps you fear something has happened, like a car accident,
remembering he is a poor driver. Or, you may be concerned there was a
misunderstanding, since this movie is playing at two different theaters.
And you may be feeling anger, knowing this person often is late.

After 8:30 your friend arrives. Being a good attribution theorist,
you ask *Why are you so late?Z That is the attribution of causality
guestion, typically given following unexpected and negative events.
Imagine the person says, I walked very slowly getting here and took the
long route.Z Now, most criminals do not self-incriminate, but this is what
the person says. You respond with andmlding the other responsible
for making you wait and missing the movie. You then sentence the
person ... «| will never meet you again and this ends our friendship.Z But
the transgressor adds: *A terrible thing just happened to me. My sister
was in a bad car accident. | needed time to get myself together. | did not
want to ruin our date.Z This is a mitigating circumstance and the prisoner
is likely to be paroled, with friendship renewed.

Here we see life is a courtroom; we act as judges and moral life
and social life are intertwined as moral rules are applied to everyday
social contexts. That is, the courtroom metaphor suggests social life is
guided by the same moral and religious principles that provide the bases
for the law. This is the lens | use to understand social motivation and the
kind of observations | attempt to capture. This metaphor is grounded in
law and theology, which serve as the foundation for my approach to
motivation, rather than, say, the neurosciences and the metaphor the
person is a machine.

An attributional  theory of social motivation and justice

A metaphor in and of itself is not an explanation but rather
provides the foundation for the next scientific step, which is to build a
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theory capturing the ideas in the tagghor. Let me present a theory that
formally captures the story | just told, along with research domains in
which the theory has been tested (for a full review see Weiner, 1995,
2006). This theory is in Figure 1.

Figure 1.An attributional theory of social motivation

In the left hand column of Figure 1 it can be seen an event occurred
related to five domains of study | have focused upon: achievement
evaluation, stigmatization, help giving, compliance with a request to
transgress, and aggression. The top half of the table includes those
instances in which the person is held responsible given a negative
outcome. Achievement failure, shown in the top row, is ascribed by an
observer (not necessarily by the actor as well) to lack of effort. In this
paper | do not examine the antecedents that give rise to particular causal
beliefs, so merely accept lack of effort is the perceiverss explanation for
the outcome. Lack of effort is a controllable cause ... it could have been
otherwise. If there are no mitigating circumstances, then the person is
held responsible for the failure. Fowvolved parties, such as the teacher
or parent, this appraisal gives rise to anger. Imagine, for example, your
reaction to your child when he or she is not studying and doing poorly in
school, or when a player on your teamthe team of your city is not
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putting forth effort during a game. Anger, in turn, elicits a negative or
punitive reaction.

Turning to the bottom half of the figure and the achievement
context, here failure is ascribed to lack of aptitude. Lack of aptitude is not
perceived under volitional control ... it is not subject to willful change.
Hence, the failing person is not responsible for the outcome and the
reaction is sympathy rather than anger Imagine your feelings and actions
toward the academic failure of a mentally handicapped person, or to a
failure in athletics of someone physically handicapped. The response to
this is pro-social, such as social support and withholding punishment.

The other rows in the figure capture this process in other domains.
For example, under stigmatization, imagine another obese because of
over-eating (which would be in theg half of the table) as opposed to a
thyroid problem (located in the bottohalf of the table); has a heart
problem because of lack of exercise as opposed to a genetic shortcoming;
or has AIDS because of promiscuous sexual activity as opposed to
contracted during a blood transfusion. Here again the same sequence is
presumed: from a particular causal belief and causal property
(controllability) to an inference about the person (responsibility), and
then to affects (anger and sympathy) and finally to behavior (anti- or pro-
social). For example, AIDS because of promiscuous sexual behavior is
controllable, the person is regarded responsible, and this gives rise to
anger and anti-social responses, whereas AIDS due to a blood transfusion
is not controllable by the victim, who is judged not responsible, and
sympathy and pro-social reactions are evoked. The motivation sequence
is from thoughts to affect to action. | regard this as the «deep structureZ
for the field of motivation (Ickes, 1996). The same sequence follows in
the help giving, compliance, and aggression domains, which are
examined quite soon.

It is important to note | am not presenting a theory of reactions to
the stigmatized, or of helping, or of aggression. Rather, one principle is
used to explain comparable findings across motivation domains. | believe
this is the path to construct a general theory of motivation and it is not
possible to have a complete theory of achievement, or helping, or
aggression because of the overdetermination of these actions. But this
takes me far from the focus of this chapter.

Helping and aggression: A meta-analytic review

| now present meta-analytic work regarding helping and aggression
that tests the theory just presented. The helping research includes help for
stigmatized groups, so this topic is incorporated into the paper. Help
giving and aggression have proven to be the best social domains to test
the theory in its entirety because these areas have generated the most
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complete research designs. Readers will soon see the results are

somewhat surprising.

To test the full theory, along with three associates (Rudoph,
Roesch, Greitemeyer, & Weiner, 2004), we performed a meta-analysis of
the pertinent investigations. In this procedure, one uses all the archival
data that can be found. We started with the PsychLit data base using a
variety of key words | wonet elaborate here. We then traced all references
in the articles uncovered, as well as contacting authors regarding other
pertinent publications. We searched nearly 2,000 articles. To be included
in our analysis, the investigation had to have at least one attribution
variable (e.g., controllability, responsibility), and one emotion (e.g.,
anger, sympathy) or one behavioral aate (e.g., help or social support),
as well as first order correlations between the variables.

As a result of this search process, 39 studies were found that met
our criteria in regard to helping. The number of participants in these
studies was nearly 8,000, so there was an average of about 200
participants per study. For aggression, there were 25 studies with about
4,500 respondents, again around 200 participants per study. Thus, the
analyses include more than 12,000 respondents, a substantial number of
subjects in psychological research.

To review quickly what was just presented, the theories in regard
to help giving and aggression are identical, as reviewed in Figure 2. Here
again we first see that there is a precipitating event (a person in need; a
hostile act). These elicit attributions for the event, followed by
classification of the cause as controllable or not and the person as
responsible or not. These thoughits,turn, arouse emotions of anger
(given responsibility) and sympathy (given no responsibility), which are
proximally related to anti- or pro-social actions (that is, help versus
neglect and retaliate versus forgive).

These two domains are rarely incorporated within the same
conception. Evolutionary psychologists can embrace both and so can
learning theorists who follow a modelling approach. Otherwise, these are
quite separate areas of study examining, for example, the effects of
diffusion of responsibility on help giving, or the effects of temperature
level on aggression.

We tested a number of different models in our analyses, including
the four shown in Figure 3:

1. Model One includes not only a direct path from emotion to action,
but also one from thinking to doing, so attributions have both a
direct and an indirect effect on action.

2. Model Two has been championed tliais with thinking distal and
emotions proximal to action.

3. Models Three and Four include only one of the two affects
specified in the model. These models were tested because in some
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studies only one of the affects was assessed. To increase the
number of participants being examined, we also considered models
that contained only one of the emotional mediators.

Figure 2.Help giving and aggressiorofn an attributional perspective.

We also tested other models that began with emotions. None of
these proved significant and | do not discuss them further.

Table 1 shows the raw weighted correlations between the variables,
along with the number of subjects for each correlation, for the helping
data. The table reveals controllability is negatively related to sympathy
(r=-.45), positively to anger & .52), and negatively to helping=(-.25),
with reasonably high correlations. That is, the more controllable the need
(e.g., financial need because of laziness as opposed to the lack of job
opportunities, or AIDS because of promiscuous sexual behavior as
opposed to a blood transfusion), the less one receives sympathy, the more
others are angry, and the less the likelihood of receiving help. It also is
evident that sympathy positively predicts help giving=(.42), while
anger relates negatively to help<-.24). Regarding the three predictors
of help (control and the two emotions), sympathy clearly is the strongest.

The next table, Table 2, shows the path models. | will concentrate
here only on comparing the fit of Model |, which has the direct path from
thinking to help, with the fit of Mode2, without such a path. It is clear
that the associations in the two modate nearly identical and control is
barely related to help giving & -.05, but significant because of the large
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number of subjects). Both models have excellent fits to the data and do
not significantly differ from one another. Using the criterion of
parsimony, which posits that one determinant of theory strength is the
number of constructs and postulated associations, the model without the
direct path from attributions to behavior is the better of the two inasmuch
as it has fewer linkages.

Figure 3. Four models of help giving and aggression from an attributional pers-
pective.
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Table 1
Overall weighted correlations amongorrollability, sympathy, anger, and
behavior (help giving) (from RudolpRpesch, Greitemeyer, & Weiner, 2004).

Sympathy Anger Behavior
r N r N r N
Contdlability -.45 7416 .52 7140 -.25 6840
Sympathy -.39 5484 42 7382
Anger -.24 6800

Note. High Scores on the variables reflect more controllability, sympathy, anger, and
behaviour (help giving, aggression). All correlations are significagm&a001.

Table 2
Path coefficients for help giving models (from Rudolph, Roesch, Greitemeyer, &
Weiner, 2004).

Help Gving Models Model 1 Model 2 Model 3 Model 4
Contiol-Sympathy -.45* -.45* -.45* -
Contol-Anger 52* .52 -- 52*
Contdl-Help Giving -.05* -- -.08* -.15*
Sympathifelp Giving .37* .39* .39* -
Anger-Help Giving -.07* -.09* -- -17*

Note.-- is not part of target model; * indicatps< .05.

A number of moderator variables also were considered, including
publication status or date and type of sample, none of which proved
significant. Of perhaps most interest is a comparison between simulations
versus srealZ studies because attribution researchers have been accused of
using only eimaginary situationZ research, which could promote
controlled processes and the logical connections that have been
hypothesized. However, the relations in these two types of investigations
are quite similar, as seen in Table 3. In sum, the full pattern of data is
very consistent with the theory and supports the proposed thinking-
feeling-acting motivation sequence.

Table 3
Path coefficients for help giving (model 1) for the moderator type of
investigation (from Rudolph, Roesch, Greitmeyer, & Weiner, 2004).

Simdated Levé Re&Event Leve
Contol-Sympathy -AT* -.37*
Contol-Anger .54* A5*
Contiol-Help Giving -.07* .01*
Sympathifelp Giving .40* .28*
Anger-Help Giving -.04* -.12*

*p < .05.
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What about the data related to aggression or, more accurately,
aggressive retaliation? In Table 4 one finds the raw correlations for
aggression. Table 4 reveals the relations again are very strong. The more
controllable the aggression (for example, purposive rather than
accidental), the less the sympathy {.35), the greater the anger(61),
and the more the aggressiors (.49). Regarding the determinants of
aggression, all the proposed variabtge significant, with anger< .56)
having the strongest link to action.

Table 4
Overall weighted correlations amongontrollability, sympathy, anger, and
behavior (aggression) (from Rudolph, Roesch, Greitemeyer, & Weiner, 2004).

Sympathy Anger Behavior

r N r N r N
Contollability -.35 2509 .61 4448 49 3719
Sympathy -31 1976 -44 2377
Anger .56 3458

Note. High Scores on the variables reflect more controllability, sympathy, anger, and
behaviour (help giving, aggression). All correlations are significam&a001.

Next consider for a moment a comparison of the helping and
aggression raw correlations (see Table 5). It is of interest to note the
positive emotion of sympathy is more predictive of prosocial behavior
(the sympathy-help link is =.42), whereas the negative emotion of anger
is more predictive of antisocial behavior (the anger-aggression
association is =.56). | believe positive emotions predict positive actions
more than do negative inhibitory emotions, and negative emotions predict
anti-social behavior more than do positive inhibitory feelings. In addition,
the correlations predicting to aggression are higher than those for help
giving, intimating aggression is more amenable to an attribution analysis
than is helping. | soon return to this issue.

Now turn back to aggression and the path coefficients, shown in
Table 6. For aggression, the control-to-behavior link is fairly strong and
quite significant (although again not as strong as the emotion-to-behavior
links). Both Model 1 and Model 2 again significantly fit the data but in
this case the model including the path from thinking to behavior provides
a stronger fit to the data. That is, for aggression the less parsimonious
model is needed to capture the data. Again the simulation findings were
similar to the real data.

Table 7 shows the comparison of the helping and aggression path
data. The table suggests the findings are stronger for aggression. Indeed,
the Model 1 fit for aggression is stronger than either the Model 1 or
Model 2 fit for help giving. In particular, the control-anger and anger-
behavior paths for aggression far exceed those for help giving.
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Tabla 5

Overall weighted correlations amongontrollability, sympathy, anger, and
behavior (Help giving anéggression) (from Rudolph, Roesch, Greitemeyer, &
Weiner, 2004).

Sympathy Anger Behavior

r N r N r N
Help Gving
Contollability -.45 7416 .52 7140 -.25 6840
Sympathy -.39 5484 42 7382
Angr -.24 6800
Aggession
Contrallability -.35 2509 .61 4448 .49 3719
Synpathy -31 1976 -44 2377
Anger .56 3458

Note. High Scores on the variables reflect more controllability, sympathy, anger, and
behaviour (help giving, aggression). All correlations are significagm&a001.

Table 6
Path coefficients for aggression modgtem Rudolph, Roesch, Greitemeyer, &
Weiner, 2004).

Model 1 Model 2 Model 3 Model 4

Contral-Synpathy -.35* -.35* -.35* --
Control-Anger .61* .61* -- .61*
Control-Aggessbn A7 -- .38* .24~
SynpathyAggessbn -.27* -.30* -.31* -
Angr-Aggessbn .38* .48* -- A2*

Note -- is not part of target model; * indicates .05.

Table 7

Path coefficients for help giving and aggression models.

Model 1 Model 2 Model 3 Model 4

Help Gving Models
Control-Synpathy -.45* -.45* -.45* -
Control-Anger .52* .52 -- .52*
Control-Help Giving -.05* -- -.08* -.15*
SynpathyHelp Giving 37* .39* .39* --
Anger-Help Giving -.07* -.09* -- =17
Aggression Models
Contral-Synpathy -.35* -.35* -.35* --
Control-Anger .61* .61* - .61*
Control-Aggessbn A7 - .38* .24*
SynpathyAggessbn -.27* -.30* -.31* -
Angr-Aggesson .38* .A8* -- A2*

Note: -- is not part of target model; * indicatps .05.
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What, then, can be said about the generality of the theory across
these two phenotypically diverse settings? At the most molar level, it can
be concluded behavior is a function of cognition and affect. This perhaps
provides one among the many alternatives to the equally broad statement
that behavior is a function of the person and the environment. A
somewhat more precise formulation of this general law is that emotions
are proximal in accounting for both help giving and aggression. However,
thoughts are also proximal determinants of aggression. That is,
aggression has more immediate attribution or attribution-derived
determinants than helping. Helpimgmediately involves only the heart
while aggression proximally involves both the heart and the head. Hence,
it is probably best to elicit help by appealing to <bleeding heartsZ but
aggression may be prevented by appealing directly to reason as well as
emotion.

Why might this be the case? One can only offer guarded specula-
tion. It may be most help and social support have relatively minor
personal consequences. Lending someone $10 or driving them to the
airport does not involve great cost. On the other hand, even minor
aggressive retaliation might come with great harm. Thus, having thinking
proximal in aggressive contexts is quite functional.

A related finding already mentioned is aggressive retaliation is
better suited to an attribution explanation than is help giving. Again, why
might this be the case? It may be if someone is attacked, attribution-
related thoughts regarding intention and purpose immediately comes to
mind, so one asks: *Did he do this intentionally? What was the purpose?Z
On the other hand, a number of nonattribution-related questions also are
elicited in helping contexts, such as eIs this person a relative of mine?Z
*How great is the need?Z «Will my help really be beneficial?Z That is,
nonattribution factors may contribute more to the prediction of help
giving than to aggressive retaliation although, of course, attributions play
a major role in both domains.

This concludes my discussion of this attribution theory of social
motivation and justice. | now turn to two offspring of this theory ... moral
emotions and associated personality inferences.

The moral emotions

While considering the theory and feeling rather satisfied with the
data, | was struck with a few shortcomings (I refuse to reveal the many
others but realize readers have their own lists). One limitation is only two
emotions, sympathy and anger (and related affects such as, for example,
pity and annoyance) are included in the analysis. Surely there are other
emotional reactions to, for example, achievement failure. Second, the
theory focus is on moral transgressions, or negative events, including
achievement failure, stigmatization, need for help, compliance to commit
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a transgression, and aggression. What about positive events, such as
achievement success? This elicits emotional reactions from others and the
reactions intuitively seem likely to be guided by attributions for the
outcomes. These thoughts led me down two initial paths: what might be
other so-called moral emotions in addition to anger and sympathy (that is,
emotions linked to appraisals of ought and should and to controllable
versus noncontrollable causes), and more specifically, what are moral
emotions in the context of success?

The analysis | present next regarding the identification of moral
emotions is not data driven but rather results from my intuitions and is
not meant to be exhaustive (for a fuller discussion, see Weiner 2006).
What is offered is a starting point for research generation, presented with
modesty and trepidation. Indeed, | soon present data suggesting some of
the expressed ideas already have been found questionable.

The moral emotions are shown in Table 8. The table distinguishes
moral emotions on three dimensions: 1) self- versus other directed (e.g.,
guilt versus gratitude); 2) ability- versus effort-linked (that is, if the
emotion falls within the top or bottom half of the theory shown in Figure
1); and 3) valence (positive or negative). In Table 8 it can be seen that 12
moral emotions have been identified. For example, envy, scorn and
contempt are linked to ability, are other-directed and negative. If another
fails because of low ability, sympathy is not the only possible reaction.
Instead, one may regard the other a lesser person, eliciting scorn and
contempt, hence elevating the self (see lzard, 1977). Scorn and contempt
are eimmoral emotionsZ in that the eproperZ or emoralZ reaction to
uncontrollable failure «ought to beZ pro-social. Hence, just as behavior is
judged good or bad, or right or wrong, so are emotions.

Tabla 8
Classification of the moral emotions.

EmotionBTarget

Séf Other

Ability Share (-) Enwy (-)
Scorn (contermpt) (-)
Synpathy(+)

Cauwsal Link

Effort Guiilt (-) Admiration (+)

Regret (-) Angr (-)
Griftude (+)
Indigraion (-)
Jealousy (-)

Schadenfreude (-)
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The observation of scorn rather than sympathy given lack of ability
as the cause of failure does not invalidate the structure of the proposed
theory inasmuch as moderators are possible at each linkage (including the
link between attribution and emotion). Given the negative emotion of
scorn, anti-social reactions will follow. That is, an attribution-affect-
action sequence, which | regard the edeep structureZ for motivation,
holds. Envy also has the quality of an immoral reaction to the success of
others and will be negatively evaluated by observers.

It also can be seen in Table 8 that the majority of moral emotions
are effort-linked, directed towards others, and negative. For example,
Schadenfreude, or the joy one experiences at the failure of another, often
is directed toward previously successful others not perceived as deserving
of success. These others may have attained their wealth or status through
illegal means, or luck, or inheritance. In contrast to this, the positive
emotion of gratitude is experienced when someone intentionally or
volitionally helped another attain a goal and succeed. Unintentional or
forced help will not evoke gratitude. Even jealousy is unlikely to be
aroused if the behavior of the desired other was not subject to volitional
control ... one is jealous when a mate stopped the elevator in mid-flight
with a rival but not when the elevator had a breakdown at that point. That
is the logic behind the emotional classification in Table 8.

Personality inferences and the moral emotions

While | indicated a desire to examine emotional reactions to the
success of others, only two such affects are evident in Table 8 ... envy and
admiration, which are respectively linked to ability and effort. 1 then
began to consider what individuals actually communicate when they
succeed because of ability or effort. It is know from the vast amount of
research on excuses that individuals alter public accounts for failure so
they are held not responsible. Are similar communication strategies at
work given success? And what are likely to be the personality inferences
if an individual states he or she succeeded because of high ability, or
because of effort expenditure?

Table 9 shows the hypothesized emotional reactions and persona-
lity inferences if ability and effort are real and communicated causes.
Table 9 reveals what might be considered a paradox: we envy ability, yet
if another states he or she has it we react negatively with an accusation of
arrogance. In contrast, admiration and modesty form a consistent pairing
given an effort attribution (see Hareli & Weiner, 2000; 2002a; 2002b).

| have completed a number of studies on these emotions,
personality inferences, and their attributional underpinnings and moral
connections (Hareli, Weiner, & Yee, 2006). The findings tend to be
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